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Module 5: Providing Feedback, Evaluation, and Guidance 

Module 5 provides common language that is essential for using the rubric. The terms evidence, reasoning, feedback, 

evaluation, and guidance are often used in the rubric and in the remaining modules; therefore, it is important for all 

participants to have a common understanding of these terms before moving on. 

Materials Needed 

1. Module 5 PowerPoint slides or slides 49ς57 of the full PowerPoint 

2. Handout 6: Module 4, Slide 43, άEQuIP Rubric, Version 2έ (4 pages)* 

 

*Introduced in a previous module. 
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Introduction to Module 5 

 

Slide 49 

Talking Points 

¶ Before we actually use ǘƘŜ ǊǳōǊƛŎ ǘƻ ŜȄŀƳƛƴŜ ŀ ƭŜǎǎƻƴ ƻǊ ǳƴƛǘΣ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǘŀƪŜ ǘƛƳŜ ǘƻ ŀƎǊŜŜ ƻƴ ǿƘŀǘ ǿŜ 

ƳŜŀƴ ōȅ ǎƻƳŜ ƻŦ ǘƘŜ ƭŀƴƎǳŀƎŜ ǿŜΩǊŜ ǳǎƛƴƎΦ  

¶ ²ƘƛƭŜ ƛǘΩǎ Ŝŀǎȅ ǘƻ ŀǎǎǳƳŜ that everyone means the same thing when, for example, we talk about evidence, in 

reality people often have different ideas about what constitutes evidence and what does not. 

¶ So, for the purpose of using the EQuIP Rubric to examine lessons and units, we need to develop a common 

understanding of specific terminology. 

¶ Once we have a common understanding of ǘƘŜ ǘŜǊƳǎ ǿŜΩƭƭ ōŜ ǳǎƛƴƎ ŦǊŜǉǳŜƴǘƭȅΣ ǿŜ Ŏŀƴ ǘƘŜƴ ōŜƎƛƴ ǘƻ ǳǎŜ ǘƘŜ 

rubric to examine lessons and units. 

¶ Before we begin, take three to five minutes at your tables to talk about what you think each of these terms 

means: 

o Evidence 

o Reasoning 

o Feedback 

o Evaluation 

o Guidance 

[Note to facilitator: Allow three to five minutes before going on.] 

¶ ²ŜΩǊŜ ƴƻǘ ƎƻƛƴƎ ǘƻ ǎƘŀǊŜ ȅƻǳǊ ƛŘŜŀǎ ƘŜǊŜ, but as we talk about how we will use these terms with the EQuIP Rubric, 

compare and contrast your initial perceptions with ǘƘŜ ǿŀȅǎ ǿŜΩǊŜ ŀŎǘǳŀƭƭȅ ƎƻƛƴƎ ǘƻ ǳǎŜ ǘƘŜǎŜ ǘŜǊƳǎ ǿƛǘƘ ǘƘŜ 

rubric to examine lessons and units. 
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Slide 50 

Talking Points 

¶ .ŜŦƻǊŜ ǿŜ ǘŀƭƪ ŀōƻǳǘ ǘƘŜ ǘŜǊƳǎΣ ƭŜǘΩǎ ǘŀƪŜ ŀ ǉǳƛŎƪ look at the response form section of the rubric. This begins on 

the page five of the rubric document. 

¶ When using the response form, you will first record your name as the reviewer, the title of the lesson or unit, and 

the grade level for which the lesson or unit is intended at the top of the form. [Note to facilitator: Click for 

animation.] 

¶ The first column of the response form lists the category and the criteria to which you are responding. [Note to 

facilitator: Click for animation.] The example on this slide shows Category I. Subsequent pages of the response 

form have Categories II and III. 

¶ As you examine instructional materials, the second column of the response form is used to record evidence and 

reasoning. [Note to facilitator: Click for animation.] 

¶ Finally, the last column of the form is used to record suggestions for improvement. [Note to facilitator: Click for 

animation.] 

¶ bƻǿ ƭŜǘΩǎ ǘŀƪŜ ŀ ƭƻƻƪ ŀǘ ǿƘŀǘ ǘƘŜǎŜ ǘŜǊƳǎ ƳŜŀƴ ǿƘŜƴ ǿŜΩǊŜ ǳǎƛƴƎ ǘƘŜ 9vǳLt wǳōǊƛŎΦ 

¶ Again, as we look at how we will use these terms with the EQuIP Rubric, think about your initial perception of the 

meanings ƻŦ ǘƘŜǎŜ ǿƻǊŘǎ ŀƴŘ Ƙƻǿ ǘƘŜǎŜ ƛƴƛǘƛŀƭ ǇŜǊŎŜǇǘƛƻƴǎ ŀǊŜ ǎƛƳƛƭŀǊ ǘƻ ŀƴŘκƻǊ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ Ƙƻǿ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ 

use the terms with the rubric. 
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Defining Terms 

 

Slide 51 

Talking Points 

¶ bƻǿ ǿŜΩǊŜ ǊŜŀŘȅ ǘƻ ŘŜǘŜǊƳƛƴŜ ŀ ŎƻƳƳƻƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ ǿŜ ƳŜŀƴ ǿƘŜƴ ǿŜ ǘŀƭƪ ŀōƻǳǘ ŜǾƛŘŜƴŎŜΦ 

¶ WƘŀǘ ǎƘƻǳƭŘ ǿŜ ōŜ ǊŜŎƻǊŘƛƴƎ ǿƘŜƴ ǿŜΩǊŜ ƭƻƻƪƛƴƎ ŦƻǊ ŜǾƛŘŜƴŎŜ?  

¶ Evidence is what is stated or described explicitly in a lesson or unit. If it is evidence, you can see it, point directly to 

it in the lesson or unit, highlight it, cite it, or quote it directly from what is written. 

¶ When using the EQuIP Rubric, it is essential look for evidence of the different criteria in the lesson or unit itself 

before we start putting that evidence together to evaluate the lesson or unit.  

¶ hƴ ŀ ŎŀǳǘƛƻƴŀǊȅ ƴƻǘŜΣ ƛǘ ƛǎ ǾŜǊȅ ŎƻƳƳƻƴ ǘƻ ǿŀƴǘ ǘƻ άŦƛƭƭ ƛƴ ǘƘŜ ōƭŀƴƪǎέ ƛƴ ŀ ƭŜǎǎƻƴ ƻǊ ǳƴƛǘ ŀƴŘ add what we think 

the developer intended or what we would do if teaching the lesson and call it evidence; but to be very clear, we 

can only examine what we can see. LŦ ƛǘΩǎ ƴƻǘ ǘƘŜǊŜΣ ǿŜ Ŏŀƴƴƻǘ ŀŘŘ ƛǘ ƛƴ ŀƴŘ Ŏŀƭƭ ƛǘ ŜǾƛŘŜƴŎŜΦ ¢ƘƛƴƪΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ƻŦ 

asking ŀ ǎǘǳŘŜƴǘ ǘƻ ŜǾŀƭǳŀǘŜ ŀƴ ŀǊƎǳƳŜƴǘΦ {ǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ƻƴƭȅ ŜǾŀƭǳŀǘŜ ǘƘŜ ŀǊƎǳƳŜƴǘ ŀǎ ƛǘ ŜȄƛǎǘǎ ŀƴŘ ƴƻǘ άŦƛƭƭ ƛƴ 

ǘƘŜ ōƭŀƴƪǎέ ŀōƻǳǘ ǿƘŀǘ ǘƘŜȅ ǘƘƛƴƪ ǘƘŜ ǇŜǊǎƻƴ ǿƘƻ ƳŀŘŜ ǘƘŜ ŀǊƎǳƳŜƴǘ ƛƴǘŜƴŘŜŘΦ Lǘ ƛǎ ǘŜƳǇǘƛƴƎ ŦƻǊ ǎǘǳŘŜƴǘǎ ǘƻ 

want to apply their own experiences and understanding to fi l l  in the blanks, but the application of their expertise 

is better suited for making suggestions about how to improve the argument. Likewise, you cannot make 

assumptions about a lesson or ǳƴƛǘ ŘŜǾŜƭƻǇŜǊΩǎ ƛƴǘŜƴǘƛƻƴǎΦ Evidence must be explicitly stated in the materials you 

are examining. Later in the process, you will use professional judgment to decide whether the evidence is 

sufficient to say the criteria have been met and to make criterion-based suggestions for improvement. But for the 

purpose of finding evidence, it is essential to consider only what is explicit in the lesson or unit. 

¶ Lƴ ŀŘŘƛǘƛƻƴΣ ƛǘΩǎ ŀƭǎƻ ŎƻƳƳƻƴ ǘƻ ǎƪƛǇ ǊƛƎƘǘ ƻǾŜǊ the evidence and move directly to making judgments about 

whether or not a lesson or unit meets the rubric criteria or to offering suggestions on how to improve the lesson. 

We need to be careful to avoid this pitfall.  

¶ Before we go on, letΩs listen to Joe Krajcik address the importance of identifying evidence before determining 

whether a criterion has been met in this video. 


